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INFORMATION COLLECTION AND EXCHANGE 



Peace Corps' Information Collection and Exchange (ICE) makes available the 
strategies and technologies developed by Peace Corps Volunteers, their co- 
workers, and their counterparts to development organizations and workers who 
might find them useful. ICE collects and reviews training guides, curricula, lesson 
plans, project reports, manuals, and other Peace Corps-generated materials 
developed in the field. Some materials are reprinted "as is”; others provide a 
source of field-based information for the production of manuals or for research in 
particular program areas. Materials that you submit to ICE become part of the 
Peace Corps' larger contribution to development. 

Information about ICE publications and services is available through 



Peace Corps 

Information Collection and Exchange 
1990 K Street, NW - 8th Floor 
Washington, DC 20526 



Add your experience to the ICE Resource Center. Send your materials to us so 
that we can share them with other development workers. Your technical 
insights serve as the basis for the generation of ICE manuals, reprints, and 
training materials. They also ensure that ICE is providing the most up-to-date, 
innovative problem solving techniques and information available to you and 
your fellow development workers. 
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ONGOING 

LANGUAGE 

LEARNING 



1ST DESIGN 



TUTORING 

SYSTEMS 



Language learning is not something that ends when PC Vs are 
sworn in and sent to their sites. It is an ongoing process that is 
still only just beginning at the end of PST. In addition to 
setting up the PST language training, most Language 
Coordinators must also set up systems to support continued 
language learning. 

This involves both integrating strategies training for 
independent language learning into your PST design and also 
setting up other systems to assist PC Vs in continuing this 
process at their sites. This section discusses methods that 
Peace Corps has developed to encourage and assist PCVs in 
continuing their language study both formally and informally 
after PST. 

Language Coordinators are responsible for designing Language 
ISTs to continue PCVs formal language study. Typically these 
occur from 3-6 months after PCVs are sworn- in, and focus on 
technical language needs that PCVs have identified as 
necessary for their jobs. Pe ice Corps countries have 
developed a wide range of 1ST designs to meet an equally 
wide range of PCV needs. 

Many Language Coordinators are also responsible for setting 
up and monitoring the system of monitoring tutors and 
reimbursing PCVs for paid language tutors or language 
informants at their sites. Support involves not only defining 
policies and establishing logistical systems, but also 
providing guidance and direction for both PCVs and Tutors 
that will maximize the language learning potential. 
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LANGUAGE 

NEWSLETTERS 



LANGUAGE 
LEARNING 
STRATEGIES AND 
SELF-DIRECTED 
LEARNING 



TIPS FROM 
LANGUAGE CO 
ORDINATORS 



Many Language Coordinators write a regular column in the 
PCV Newsletter as a way to maintain attention to language 
learning after PC Vs are sworn in. In some countries, posts 
distribute a separate language newsletter with materials for 
ongoing study, suggestions for independent learning, and 
motivational materials such as jokes, songs, and cultural 
information. 

Many PCVs are really learning a second language for the first 
time in their lives, and don't have a lot of information or 
experience in identifying effective strategies and techniques. 
Many PCVs are assigned to sites where it is difficult to find 
tutors with formal training m language teaching, or 
understanding of the structure of their own language. 

For these reasons, a major responsibility for Language 
Coordinators is to develop training sessions and support 
materials to help PCVs identify and use effective strategies 
for self-directed learning. Peace Corps has developed a 
number of useful methods for fostering awareness of the issues 
and techniques for self-directed learning. 

Language Coordinators have developed this list of 
suggestions for ways to encourage ongoing language learning at 
your post. 

During PST: 

• Start integration of strategy training early in PST. 

• Administer the Strategy Inventory For Language Learning 
(SILL), but no sooner than the third week of dasses. 

• Allow time during PST when Trainees can talk in English 
about how they learn (use current PCVs). 

• Give Trainees the opportunity to assess own needs and set 
their own goals, but provide structure and practice in doing 
this. i.e. - Have Trainees co-plan lessons with instructors. 

• Build independent study time into schedule. 

• Have Trainees read about and attend sessions on language 
learning. 

• IncLude listening tasks and practice with learning logs in 
community assignments. 

After PST: 

• Revisit the points above during ISTs, and include tips and 
stories in the Language Newsletter. 

• Use “non-language" training events (mid-service or 
technical ISTs) to support continuing language learning. 

• Work with counterparts, so they understand their role in 
supporting PCVs continued Language learning. 

• Ensure that the PC Staff understands all three language 
learning goals. 



WHAT THIS 

SECTION 

CONTAINS 



• Provide reference materials, and help PC Vs access 
materials. 

• Encourage PCVs to seek out tutors or language helpers. 

Tills section contains an overview of activities that support 
ongoing language learning. 

About ISTs: 

• basic issues and general considerations for 1ST design 

• models of various kinds of ISTs and activities often included 

• guidelines and samples of evaluation techniques for the 
ISTs 

• guidelines and samples of 1ST Final reports 
About Tutors: 

• basic issues and general considerations for using tutors and 
language informants 

• guidelines and samples of informational materials about 
tutoring 

• sample forms and systems for monitoring the tutoring process 
About Newsletters: 

• guidelines and samples of materials for language 
newsletters or columns in the PCV newsletter 

About Self-Directed Language Learning: 

• basic issues and general considerations for self directed 
language learning 

• descriptions of various activities and techniques for self- 
directed language-learning 

• systems for self-assessment of language proficiency 

• information about and training sessions for learning 
strategies training 

• training session plan to identify individual learning styles 




WHAT 

NEEDS TO BE 

DONE 



IDENTIFYING ONGOING 
LANGUAGE LEARNING NEEDS 
FOR YOUR POST 



Every post has different needs for supporting on-going language learning after the PST. In some 
countries, post-PST language training systems such as tutoring programs, language newsletters, 
and integrated systems for 1ST training design are well-established. In other countries such 
systems are less-well developed. Moreover, newly emerging models of training such as 
Community-Based Training are placing an even greater need for systems to promote 1 amer 
autonomy and responsibility, and require that these issues be integrated into the PST curriculum 
as well. Unfortunately self-directed language learning is a new area for language learning in 
general, so there are few models to look at. 

In order to help you assess what things need to be done in your program. Peace Corps Language 
C ordinators developed this brief checklist to help you determine what needs you have in your 
pi gram in relation to some of the issues involved in ongoing language learning. For each of the 
items below, select the letter of the response that best describes the situation at your post: 

A. Completed successfully 

B. Completed, but needs revision 

C. Not completed, and it needs to be done 

D. Not completed, but not important at present 

Items that you marked with a B or C will probably need further development. 
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ON GOING LANGUAGE LEARNING DEVELOPMENT NEEDS 



1. Information, session plans, materials and systems to support PCVs in selecting and 
working with language informants or tutors 

2. Systems to monitor PCVs ongoing learning plan with tutors and provide reimbursement 

3. Clear guidelines about policies and logistical resources for ongoing language learning 
(how much tutors can be paid, how many hours a PCV may claim for reimbursement, 
time-limits effecting tutoring reimbursement, etc.) 

4. A variety of designs for sessions at both PST and 1ST that outline and practice se' - 
directed language learning techniques and strategies. 

. 5. A variety of materials that explain and practice effective language learning 
strategies, techniques for self-assessment, and specific techniques and strategies for 
self-directed and non-classroom language learning 

, 6. A format and materials for a language newsletter or "language column' in the PCV 
newsletter that provides additional information about the language and encourages 
continued language learning 
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SUGGESTED SCHEDULE FOR 
ACTIVITIES TO PROMOTE 
INDEPENDENT LANGUAGE 
LEARNING 

Peace Corps Language Coordinators have developed this suggested timeline for introducing 
strategies and activities that promote independent language learning. 



TIMELINE FOR INDEPENDENT LEARNING ACTIVITIES 



BEFORE 
TRAINEES 
ARRIVAL FOR 
PST 



• Provide Trainees/ invitees with reading material about 
how to learn a language. 

• Send Trainees information about your language. 

• Send copies of "Language Learning Strategies for Peace 
Corps Volunteers." 

• Write the goals of language program in consultation wuLh 
other staff and share them with invitees. 

• Establish that learning the language is an expectation of 
all PCVs. 

• Suggest that Trainees buy and bring a bilingual dictionary 
and a tape recorder to help them in their language learning. 



SOON AFTER 
ARRIVAL 



• Introduce the language program including a review of the 
goals of the language training program and material from 
"Language Learning Strategies for Peace Corps Volunteers." 

• Explain to Trainees why Peace Corps emphasizes learning 
the local language (second Peace Corps goal) even when 
English is widely used. 

• After a week of class, administer a Learning Style Inventory 
to help Trainees reflect on their preferred ways of learning. 






EARLY IN PST 
(WEEKS 1-3) 



DURING PST 
(WEEKS 4-9) 



NEAR THE END 
OF PST (WEEKS 
10 - 12 ) 



DURING 
MONTHS 1-4 OF 
PCV 

SERVICE/AT 1ST 



• Administer the SILL 

• Have Trainees help decide the rules in the language class or 
training, such as Spanish Only hours or a table at lunch. 

They should help decide on how the rules will be enforced. 

• Offer Trainees a choice of which type of class group to be in 
(on- going). This could be based on their preference for a fast 
or slow pace, their perception of their own level, or their need 
for more or less emphasis on grammar. 

• Have language instructors mention strategies (memorization 
techniques, rewards, etc.) in the daily classes (on-going). 

• Hold weekly 15-minute meetings to discuss use of language 
learning strategies (on-going). 

• Have Trainees set their own language learning goals . 

• Distribute dictionaries; provide practice in how to use. 

• Explain and give practice in using a learning log or journal. 

• Have teachers discuss strategies they are using with 

Trainees. 

• Help Trainees learn how to organize their language lessons. 

• Have Trainees assist teachers in planning classes. 

• Have Trainees help decide what topics they'll study- 
either open- ended or a choice from a few options. 

• Review language program goals with Trainees. 

• Assess Trainees' independent learning skills. 

• Help Trainees learn how to select and work with a tutor. 

• Have Trainees practice self-assessment. 

• Give Trainees an orientation to useful materials in the 

Resource Center or Training Library. 

• Have Trainees organize their own language lessons. 

• Develop or purchase and distribute self-study materials. 

• Give Trainees practice working with a tutor. 

• Assess Trainees' independent learning skills. 

• Have Trainees develop plan for continuing language 
learning, with language learning goals and action plan. 

• Have Trainees practice self-assessment. 

• Have Trainees monitor and revise their progress on 
language learning goals. 

• Conduct a needs assessment and hold language 1ST with 
sessions on self -directed learning and effective use of tutors 
and tape recorders. 

• Visit PCVs at site to see how they are progressing. 

• Support tutoring program. 

• Keep in touch with PCVs through telephone and mail. 

• Include language learning tips and stories in PCV 
newsletter. 

• Assess effectiveness of independent learning support given 

during PST, 
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LANGUAGE 1ST ISSUES AND 
CONCERNS 



The following issues and concerns should be considered as you design ISTs for vour post. 

GOALS OF 1ST Many posts report great benefits of holding a language 1ST, 

usually two or three months after Volunteers have been sworn 
in. At this point, PCVs' motivation is usually high, they 
have formed a clearer picture of their needs in the language 
and have a considerable amount of language learning 
experience to reflect on. The language 1ST should be designed 
to meet the same general goals as the PST language program: 

• achievement of specific competencies, 

• enhancement of general proficiency level, and 

• development of language learning skills. 

OVERALL DESIGN In working toward these three goals, the language 
CONSIDERATIONS coordinator needs to consider the needs of the Volunteers, as 

determined by a needs assessment questionnaire (along with 
site visits, interviews or other means), the relevance of 
various aspects of the systems of the language that could be 
covered, and the ongoing learning situation of the Volunteers. 
The result should be a training event that gives the PCVs 
options and variety, while including: 

• sessions on handling specific tasks and situations, 
especially work-related or social ones that were too difficult 
for beginners, 

• exercises, explanations, and activities that increase 
command of the grammar, writing, and sound systems, and 

• other sessions that involve reflection on language learning 
and skill development in becoming better learners. 

All language ISTs should include at least one session during 
which PCVs share language learning experiences and 
learning tips and strategies. The area of evaluation is also 
important. Consider administering a Peace Corps LPI during 
the 1ST, especially if it is a long one. And don’t forget to 
evaluate the 1ST 
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OTHER 

QUESTIONS TO 
ASK 



1. WHICH 
LANGUAGE? 



9 UIUAT 

PROFICIENCY * LEVEL? 



3* SPECIFIC NEEDS 



4« WHAT ABOUT 
GRAMMAR? 






5. STAFFING 



The questions below may be helpful in planning a language 
1ST and deciding how to balance the content among the three 
goal-related areas, so the language coordinator can begin to 
address the resulting preparation tasks and logistical 
considerations. 

Is the focus of the 1ST on the one language that was studied 
during Pre-Service Training or is the focus to be on a 
' secondary'* language that was only i* troduced for a few 
weeks during pre-service training? Or will both be offered for 
different Volunteers? The Language Coordinator needs to 
look at what was covered already and make guesses about the 
progress made since PST. 

Note that beginners are less likely to want to focus on the 
process of learning, but they may be willing to try learning 
strategies they have used in another language. 

What does the PCV need to use the Language for? In what 
situations and with whom? Instructors need to try to plan 
lessons to help PCVs manage the most important 
communication areas, and these need to be described in terms 
of setting, purpose etc. so that the content will be as relevant 
as possible and the cultural dimension can be integrated. A 
needs assessment questionnaire should be sent out to PCVs 
well ahead of the 1ST to gather this information, and this 
can be supplemented by interviews with Volunteers, APCDs 
and others who may have useful observations. 

The situation is about the same as in PST. Influenced by their 
academic language learning experiences in the U.S. and 
feeling frustrated at their limited command of the new 
language, PCVs may have an exaggerated idea of how 
important it is to study aspects of grammar. There are a 
couple of guidelines to keep in mind. 

• First is that new material must be practiced in order to be 
learned, so the number of grammar points to be covered must be 
limited. 

• Second, grammar, like vocabulary' and pronunciation, is best 
seen as a means to an end. Grammar explanations and practice 
activities should be linked to a real life communication 
purpose, one for which greater accuracy' or use of more complex 
structures is important. 

Are there skilled, experienced teachers of this language who 
can be hired for the 1ST? If not, can you begin developing a 
group of them? 1ST language instructors may be "groomed" for 
PST positions later on. 
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«. FIELD REALITY What is the continuing language learning situation of the 

PCVs in the field? What are the skills of the tutors that the 
PCVs are using in the field? Are they trained teachers or just 
informants? In other words, how much management of their 
own learning must the Volunteers take on? 

What areas related to continuing language learning might 
benefit Volunteers? Are there areas that were introduced 
during PST that need review or expansion? How about areas 
that need to be addressed for the first time now? 

• Orientation and practice in using resources, such as 
dictionaries and grammar reference books 

• Tips and techniques for working with a tutor or informant 

• Practice in using a tape recorder 

• Organizing your learning: How to plan, monitor and 
evaluate your own learning 

• Language learning strategies for comprehending and 
remembering 

• Information about language and communication, as in 
Chapter Five of How To Be a More Successful Language 
Learner or Chapter One of Language Learning Strategies for 
PCVs 

• Sharing tips and experiences 

a. USING THE What is the importance of the written form of the language in 
PRINTED WORD supporting continuing learning? Can PCVs use newspapers or 
other written materials to practice with at their sites? 

9. LANGUAGE How difficult is this language likelv to be for Volunteers in 

DIFFICULTY the field? 

•Is it a pidgin or Creole language? Is it a Romance language 
or one that has a lot of cognates with English? 

• Does the language have a written form, and if so, how 
widely used is it? How closely does the written form relate to 
the spoken form of the language? Does the written form use a 
non-Roman alphabet? 

lO. 1ST RESULTS Can this language 1ST result in useful products? Can you begin 
gathering material for handouts or booklets on The Most 
Common Errors or The Most Frequently Asked Questions? Can 
some of the material be a start for tech-related language 
materials or lessons in PST 7 Could the 1ST generate new ideas 
for supporting continued language learning, including 1ST 
design? 



7. SUPPORT FOR 
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LEARNING 
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LOGISTICAL CONSIDERATIONS 
FOR ISTS 



In many posts the Language Coordinator is responsible not only for designing and conducting the 
1ST, but for making all the necessarily logistics arrangements as well. Language Coordinators 
have provided these logistical suggestions. 

SELECTING A SITE * The training site should provide the facilities needed for 

training e.g. conference rooms, study hall, space for classes or 
classrooms, enough tables, chairs, etc. and space for other 
language training activities like simulations, role plays and 
skits. 

• The training site should be accessible by host families. 

• Check that the training conference is suitable in terms of: 

- size (the number of people attending the 1ST, big enough to 
provide space for small group activities and all-group 
activities), 

- light, 

- location in town (easy access to public transportation, close 
enough to PC office in cases where something is needed to be 
delivered from the office), 

- location close to places where participants may have 
lunches (in case PC is not providing them), 

- nice areas for recreation in breaks, and 

- make sure it is not at a place which is too noisy. 

• When preparing a list of supplies /materials, specify kind, 
size, color (for paper, pens, pencils, markers), and number to 
enable the Admin, unit to provide you with what is really 
needed. 

• Check that you have everything you need at the training 
site before the start of 1ST: enough chairs, tables. These may 
also include supplies, equipment, handouts, books, etc. Check 
all equipment as to their usability. Are they working well? 
Are they on the right voltage? 

• Check with the Admin whether everything on you Supplies 
list has been provided and make sure that all the supplies 
are transported to the training site one day prior to 1ST or at 



OBTAINING 

SUPPLIES 
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least a couple of hours before you start (because of the 
availability of the training site) so that you can have the 
conference room set up. 

TYPICAL The specific supplies you need will, of course depend on a 

SUPPLIES number of variables, such as number of participants, budget 

NEEDED FOR available, goals of the 1ST, and what kinds of supplies vou 

LANGUAGE 1ST might have left over from the PST. When identifying and 

organizing needed supplies it's useful to consider three basic 
categories: hardware (TV /video, newsprint, markers, white 
board etc.); participant supplies (notebooks, pens, Lang, 
folders, needs assessment survey report, 1ST schedule, etc.); 
and trainer resources such as 1ST manuals and reference books, 
etc.) This list of supplies is for an 1ST for 40 participants: 



SAMPLE 1ST SUPPLY LIST 



HARDWARE 


PARTICIPANT 

SUPPLIES 


OTHER SUPPLIES 


computer - 1 




folders 


diskettes 


pens - 40 


rulers 


printer - 1 


notebooks - 40 (small, 


colored pencils 


extension cords - 2 


40 sheets) 


colored paper 


photocopier - 1 




scissors - 4 


copy paper - 1 box 




highlighters - 5 


TV set 




staplers - 2 


video camera 




staples - 1 box 


video cassette recorder 




glue - 3 


video cassettes- 5 




pencils - 4 - 5 


audio taperecorder(s) 




scotch tape - 6 rolls 


audio cassettes - 10 




paper clips - different 


flipchart stands - 6 




sizes 


flipchart paper - 3 pads 




cardboard paper (white) - 


markers - (different 
colors) 25 

colored pencils - several 
sets 




10 sheets 



SAMPLES 

FROM THE 

FIELD 



1ST PLANNING CHECKLIST 



This planning checklist was developed for an 1ST in Nepal to help identify when various 
logistical arrangements need to be made. 



1ST TIMELINE 



THREE TO FOUR 
MONTHS BEFORE 
THE EVENT 



• Determine 1ST site and make necessary arrangements. 

• Memo to PCVs with dates and need assessment 



SIX WEEKS BEFORE 
THE EVENT 



• Memo to PCVs with site, confirmed dates, and typical daily 
schedule 

• Notification of language staff 

• Request vehicle - if necessary. 



TWO TO THREE 
WEEKS BEFORE 
THE EVENT 



ONE WEEK BEFORE * 
THE EVENT 



Summarize results. 

Organize language materials. 

List necessary matenals and handouts. 



Language staff list to country director for approval 
Language staff preparation begins. 

Memo to PCVs containing last -minute information 
Organize necessary handouts and materials. 

Make all necessary copies. 

Pack boxes. 



THE DAY BEFORE 
THE EVENT 



• Go over the matenals checklist. 

• Load boxes. 











SAMPLES 

FROM THE 

FIELD 



1ST NEEDS ASSESSMENT 
QUESTIONNAIRE 

This needs assessment form was developed for an 1ST in Romania. Note that in addition to 
questions about specific topics Volunteers would like to see covered, it also asks questions about 
situations for language use. Volunteers' self-assessment and what they are doing about on-going 
language learning 

Needs Assessment for Language 1ST 

(Please briefly answer the following questions to help us plan the event ) 

Date: 

From: 

Sector: 

1. Here is a list of topics included in the 1ST Language Manual. In case you want to 
study from it, please rank the choices below using 1 for the most preferred: 

Life of a PCV in Romania 

The Romanian Family 

The Romanian Mentality 

Slang ! 

Human Nature 

Social and Political Issues 

Romanian Thought 

Romanian Literature 

If you are interested in other topics, please identify which : 

2. What cultural/cross-cultural issues do you want tc be addressed in the upcoming 
Language 1ST? Please be specific. 

3. Please identify, in general, your job-related language training needs, i.e., Do you 
need to speak Romanian 6 hours a day at the office, or one hour per week only? Do 
you need Romanian to talk to clients or at a meeting, etc.? 

4. Please list specific areas you would like to be addressed at the Language 1ST for 
your language improvement in communicating in the work setting. What kinds of things 
do you need to be able to say/understand? 
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5. Here are activities we are considering for the Language 1ST. Please rank the choices 
below using 1 for the most preferred: 

Conversation Activities 

Pronunciation Exercises 

Listening Activities 

Exolanation and Practice of Grammar Rules 

Reading Practice 

Writing Practice 

Technical Language 

Other (Please specify what) 

6, List specific grammar areas to be covered during 1ST sessions. 



7. List 4 or 5 real-life situations in which you wished you had used Romanian to 
communicate but you were not able to. Please be specific about where this was, with 
whom you wanted to communicate in Romanian, what exactly you wanted to talk about. 



8. Rate your current level of Romanian on the following scale: 

1 - unable to understand and communicate at all 

2 - able to communicate on limited survival level 

3 - able to speak and communicate with certain limits in any situation 

4 - feel comfortable in using Romanian in most situations 

9. Rate your current level of using Romanian in a job specific setting (i.e. rate the 
technical language competencies you are able to perform): 

1 - unable to understand and communicate at all 

2 - able to communicate on limited level 

3- feel comfortable in using Romanian in most working situations 



10. Do you have a language tutor? Yes 

How many hours per week do you study with a tutor? 
What textbooks / materials / resources do you use? 



1 1 . Do you study on your own? Yes 

How m~ny hours per week do you study? 

What te4books ( materials / resources do you use? 

12. Other suggestions to help us plan a useful 1ST 



SUGGESTIONS 
FROM LANGUAGE 
COORDINATORS 



• Give ?CVs an opportunity to assess own needs and set their 
own goals but provide structure and practice in doing this. (i.e. 
Have PCVs co-plan lessons with instructors.) 

• In your needs assessment ask the participants about the 
kind of process to be used in the 1ST delivery (open space, 
structured sessions, work groups to produce or research 
different projects /plans.) 

• If possible, share results of the needs assessment with the 
group before they arrive or at the beginning of the 1ST. This 
will give the Volunteers an opportunity to prepare materials 
which they might need. 
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FROM THE 

FIELD 



1ST GOALS AND OBJECTIVES 



Language ISTs have the same general goals as the PST language program: achievement of 
specific competencies, enhancement of general proficiency level, and development of language 
learning skills. But you may wish to develop more specific and focused objectives. Typically these 
are formulated after the results of the 1ST needs assessment have been collected and analyzed. 
Here are the goals that were developed for an 1ST from the sample needs assessment that was 
developed by Peace Corps Romania. 



LANGUAGE 1ST GOALS AND OBJECTIVES 



GOAL: To provide an opportunity for the PCVs to speak Romanian and to improve 
their language skills 

OBJECTIVES : By the end of the 1ST, the PCVs will be able to : 

• Review Romanian language competencies 

• Use vocabulary and functions beyond survival needs. 

• Meet individual needs. 

• Expand on and use work-related language. 

• Design a plan for continuation of language learning back at one's site. 

• Demonstrate appropriate behavior in various cross - cultural situations . 

• Evaluate overall language knowledge. 






i 

i 



16 





SAMPLE S 

FROM THE 

FIELD 



SAMPLE 1ST SCHEDULES 



The length and schedule of your 1ST will, like any other training event discussed in this manual 
depend on such matters as logistics and available resources and. Thus, ISTs may vary in length 
from a single day to a couple of weeks in duration. Here are two sample schedules for a five- 
day and a one-day 1ST. This first schedule was developed for a fiveniay 1ST in Romania 
(sample goals and needs assessment questionnaire for this event cure included above). Volunteers 
traveled to the site on Monday and returned to their posts on Sunday. 



FIVE DAY 1ST 






8 : 15 - 8:30 

Check-in 

8 : 30 - 10:30 

Romanian 

Traditions 

10 : 30 - 11 :00 

Break 

11 : 00 - 12:00 

Language 
OPTIONAL 
12 : 00 - 1:00 
Admin. Per diem & 
Travel Reimburse 



8 : 15 - 8:30 

Check-in 

8 : 30 - 10:30 

Language 

LESSON 7 

10 : 30 - 11 :00 

Break 

11 : 00 - 12:30 

Language 

OPTIONAL 



8 : 15 - 8:30 

Check-in 

8 : 30 - 10:30 

Language 

LESSON 6 

10 : 30 - 11:00 

Break 

11 : 00 - 12:30 

Language 

OPTIONAL 



8 : 15 - 8:30 

Check-in 

8 : 30 - 10:30 

Language 

LESSON 3 

10 : 30 - 11:00 

Break 

11 : 00 - 12:30 

Language 

OPTIONAL 



2 : 00 - 3:30 

Technical 

Language 

3 : 30 - 3:45 
Break 

3 : 45 - 5:15 

Community 
Mtg w/CD 



2 : 00 - 4:00 

Technical 

Language 

4 : 00 - 4:15 

Break 

4 :* 1 5 - 5:30 

Sector Meetings: 
SBD -Speaker 
SW - Meeting with 
PCV's 

TEFL- Library Visit 



AFTERNOON 

FREE 



2 : 00 - 3:15 

Technical 

Language 

3 : 15 - 3:30 

Break 

3 : 30 - 5:00 

Medical 
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The second schedule is for a one-day 1ST that was held in Moldova. It was designed to mirror 
events in the national elections, which were being held around the same time as the 1ST*. It was 
one of several "Language Weekends" that were scheduled throughout the year. 





Langu? ,e Weekend 
PC Moloova, Chisinau 
The Great Electoral Campaign 


9.00-9.15 


Welcome and orientation (together) 


9.15-10.00 


Parties’ conferences ( divide into two groups) 

- choosing the name 

- designing party's symbol 

- designing party's program in: 

- political area 

- economical area 

- socio-cultural aspects 

- educational system 

- international relations 


10.00-11.00 Electoral Debate (together) 

1 . Candidates - present their party's program 

2. "Managers" - "advertise" their candidate 

3. Electors - agree with their team, disagree with the "oppositions" 


11.00-11.30 


Starting a New Civilization (two groups) 


11.00-12.00 


Reading for fun 


12.00-1.00 


LUNCH (together) 


1 .00-2.00 


Answering questions 


2.00-2.30 


Grammar 


2.30-3.00 


Feedback/Evaluation 




THINGS 

TO THINK 

ABOUT 



SELECTING SUCCESSFUL 1ST 
ACTIVITIES 

WHERE TO FIND Many of the activities that you will want to use for PST are 
ACTIVITIES also useful for ISTs as well and are discussed elsewhere in 

this Resource Kit. Refer to Section 5 (Principles of Learning 
and Teaching) for lists of general language learning and 
practice activities as well as bibliographies listing other 
teacher resource materials that are available from Peace 
Corps Washington , the in-country resource center, or the 
training library at your post. Information later in this section 
includes session designs for strategies training and self- 
directed language learning. 

Posts usually develop their own lists of favorite techniques 
and practice activities, but no single set of activities will 
work equally well for every 1ST (or even for every grouping 
within a single 1ST). Deciding which activities will be the 
most successful for your program can be a challenging job for 
Language Coordinators who lack experience with Peace Corps 
training. In Section 8 (PST) some of the general considerations 
of choosing specific activities are discussed in detail. Refer to 
that information for a more detailed discussion of the issues 
that need to be considered when choosing activities for any 
training design. 



FACTORS TO 
CONSIDER WHEN 
SELECTING 
ACTIVITIES 
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SAMPLES 

FROM THE 

FIELD 



EFFECTIVE 1ST ACTIVITIES 



This is a list of activities that teachers found especially effective at an 1ST in the Philippines. 
Remember, though, that a list that would be developed by and for your program will probably 
be different. Detailed descriptions of these practice activities can be found in Section 5 
(Principles of Learning and Teaching) of this Resource Kit. 



Effective General Language Activities 

Pictionary 

Charade 

Association Game 
The Last Word is Mine 
Hangman 

Effective Group Activities 

Grammar Sessions 
Message Relay 
Cocktail Party 
Songs 

Culture Discussion 

Effective Individual (one-on-one: tutor/student) Activities 
Praxeogram 
Treasure Island 
Daily Teaching Cycle (LAMP) 

Celebrity Game 
Diagnostic Tests 
Paper Bag Charade 
Shoo Talk 
Drills 

Transformation 
Expansion 
Constructalogue 
Grammar Sessions 
Information Gap 
Picture Study 





EVALUATING ISTS 



WHY EVALUATE? 



WHAT TO 
EVALUATE? 



HOW TO 
EVALUATE? 



HOW 

TO DO IT 



Like other training events, ISTs should include a formal 
evaluation by the participants. Elsewhere in this Resource 
Kit we discuss the reasons why evaluation is important in 
more detail, and in particular its usefulness in refining and 
improving training design. 

Typically workshop evaluation forms ask for participant 
feedback on the usefulness of specific sessions and the overall 
organization of the 1ST. In Section 3 (Curriculum 
Development) there is a discussion of the general guidelines 
offered by the PATS Training Supplement on the kinds of 
information (about content, process, management and 
outcomes) that your evaluation should be designed to elicit. 
You should review that information before designing an 
evaluation form for your own 1ST. But remember that you will 
also want to design an evaluation form and process that will 
get the kinds of information that you consider most necessary 
for your specific needs. The scope and organization of your 
evaluation will, thus, depend on what you want to know 
about the effectiveness of your particular event. For example, 
if you held the training at a new site you would probably 
include questions on how the participants felt about the 
Logistical arrangements and the location of the event. If you 
increased the length of the 1ST from three to five days, you 
would probably want to know how participants felt about the 
new schedule. 

The pros and cons of various program assessment instruments 
(open-ended responses vs. numerical ratings, written form vs. 
oral interview, etc.) are discussed at length in other sections 
of this Resource Kit (in the discussions of Needs Assessment 
and Curriculum Evaluation in Section 3 (Curriculum 
Development), and in Section 7 (Assessment). You may want 
to review those sections before deciding on a final format for 
your own evaluation. Whichever system you choose, you 
should strive for one that is easy to administer and to 
analyze, and that elicits useful information for redesign and 
improvement of future ISTs. 





SAMPLES 
FROM THE 



FIELD 



SAMPLE 1ST EVALUATION 
FORM 

This is a general 1ST evaluation developed by Peace Corps Romania. Note the mix of numerical 
ratings and open-ended questions. Note also that the evaluation not only assesses effectiveness 
of the 1ST, but also asks Volunteers to reflect on how '.hey will continue to use the information 
back at their sites. As with many of the forms included in this manual, the space provided for 
participant responses should be larger than shown here. 



PCV's name (optional). 

Language 1ST ^valuation 

Disagree 

1. 1ST was wei! organized. 1 2 3 

2. 1ST qoals and objectives were clear. 1 2 3 

3. 1ST fully met the stated goals/ objectives. 1 2 3 

4. Content of the 1ST met my needs. 1 2 3 

5. Materials were useful. 1 2 3 

6. Grouping and teaching style were effective. 1 2 3 

7. I felt 1 was encouraged to participate fully. 1 2 3 

8. My attendance at 1ST will prove beneficial. 1 2 3 

Comments: 

9. 1 liked the following two (three) sessions: 

because: 

10. Other things I liked about the 1ST were : 

1 1 . 1 did not like the following two (three)sessions: 
because: 



Agree 
4 5 

4 5 

4 5 

4 5 

4 5 

4 5 

4 5 

4 5 



12. Other things ! didn't like about the 1ST were : 

13. I would like to make the following suggestions for future ISTs: 



14. After returning to my site, I am planning to follow up on areas covered in the 
1ST in these ways : 









HOW 

TO DO IT 



1ST FINAL REPORTING 
GUIDELINES 

PURPOSES OF A A final report of vour 1ST is an important document. It records 
FINAL REPORT how the training was organized, what worked well and what 

didn't, and what particular recommendations you have ,‘or 
future training events. Although the final reports for ISTs are 
generally not as extensive as those for PST, they are still 
extremely valuable in improving your training design. 

A number of final reports from different kinds of ISTs are 
included on the CD-ROM that accompanies this manual. 

They are an excellent source of information on different kinds 
of program designs. 

To prepare the 1ST report, it's important to set up a procedure 
for recording session designs and, in particular, making 
comments about their effectiveness and any recommended 
changes while you are conducting the 1ST. Although this 
initial evaluation is from the trainer’s perspective, it still 
provides important information for others who might want to 
replicate or revise the session. While session descriptions 
may not appear in their full form as part of your final report, 
they are nonetheless important. You can integrate 
information from participant evaluations at a later stage. 
Other typical contents, (such as a workshop overview, 
descriptions or schedules) will need to be part of your 1ST 
preparation process, so compiling the report should be neither 
difficult nor time consuming. 

Report formats vary from post to post, but, most contain: 

• Information on where the 1ST was conducted, how long, etc. 

• Description of training staff and participants (number, 
background, required skills, etc.) 

• Overview of 1ST goals and objectives 

• Information on sessions and schedule (the basic design of the 
event, number of days, etc.) 

• Summary of participant evaluations 

• Recommendations for follow-up training for this specific 
group of Volunteers 

• Recommendations tor design changes tor this kind of 1ST 



BASIC ELEMENTS 
OF 1ST FINAL 
REPORTS 



FINAL REPORT 
FORMAT AND 1ST 
PLANNING 




SAMPLES 

FROM THE 

FIELD 



SAMPLE 1ST FINAL REPORT 

This excerpt is from a final report of an 1ST developed by Peace Corps Romania. The schedule 
for this 1ST appears earlier in this section. As you can see from this format, the schedule 
doesn't have to be included in the final report itself, although a descriptive overview is 
essential to provide an accurate record of the major design features. 



LANGUAGE 1ST 1996 -FINAL REPORT 

To : CD From : LC 

cc. : CD Secretary 

SUMMARY 

The report contains : 

• a brief description of the event including: time, site, goals, preparation, 
schedules, participation, curriculum, language staff, procedures, materials. 

• comments on major achievements of the training 

• general recommendations 

• attachments : schedule, PCVs evaluation 

• DESCRIPTION 

Time and site: The Language 1ST took place Jan. 2-8 , 1996. starting on a 
Tuesday and ending on a Monday, so we had training over the weekend. 

The training site was selected according to location of the hotel and facilities offered. 
We wanted to be in a school that would offer Peace Corps some of the best 
accommodations that are to be found in similar institutions in Bucharest. The St. Sava 
High School offered us incredible support and good facilities : seven classrooms with 
individual desks , one of them accommodating the whole group, a special room for the 
teachers, a coffee area , the help of the Administrator, and three cleaning ladies. We 
had a lot of help from the Bucharest District of Education, who facilitated the approvals 
to use the school. 

1ST Preparation : The actual preparation started by mid October, two and a half 
months before the event, with looking at hotels in Bucharest and checking the 
availability of the possible teachers. A Needs Assessment was conducted at the 
beginning of November to determine PCVs 1 expectations and interest in the training . 
The results of this were the basis for the schedule and the content of the training . 

1ST Goals : The objectives of the training were determined after processing the 
Needs Assessments . The goal was to enhance PCVs effectiveness in their service 
by providing an opportunity to speak Romanian and to improve their language skills . 
The whole training was geared towards individual needs, including a large variety of 
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topics, language functions and classroom activities. The objectives were the following: 
By the end of the training PCVs will be able to : 

Review Romanian language competencies 

Use vocabulary and functions beyond survival needs. 

Meet individual needs. 

Expand on and use work-related language. 

Design a plan for continuation of language learning back at one's site. 

Demonstrate appropriate behavior in various cross - cultural situations . 

Evaluate overall language knowledge. 

Schedule : Although it was a challenge to design, the schedule turned out to be 
one of the most appreciated things by the PCVs. Altogether there were five days of 
training, starting at 9.00 and finishing at 3.30 p.m., (see attached schedules), aimed at 
creating a relaxed atmosphere so that PCV s enjoy coming to school and attending 
classes. Three 90-minute sessions were scheduled every day, two in the morning and 
one in the afternoon. All were “choice 11 sessions, for which PCVs had to sign up, 
selecting from five to seven options. The first sessions concentrated on review, the 
second sessions on LSP or the 1ST Manual and the afternoon sessions on cultural 
topics. Some sessions were repeated, so that PCVs had the chance to attend, even 
if they wanted two sessions that were scheduled at the same time. We had a total of 21 
hours of language instruction. 

Participation : All PCVs from Romania 5 took part in this training. Their presence 
and participation in training was far better than the pervious years, given also the fact 
that training was scheduled right after winter vacation. With very minor exceptions, all 
PCVs were present for ail sessions. 

Curriculum : The curriculum was topic and review oriented. We wanted PCVs to 
focus on how much they remember from PST and to work on improving areas of 
individual interest such as: job-related language, life in Romania, Romanian culture, or 
grammar. Each lesson, even the more structured grammar ones, were speaking 
oriented, having a conversational format. 

The language staff: The teachers were selected from the teachers at the PST, 
based on their previous experience at ISTs and on their evaluation at PST. Ail 
teachers were interviewed, and seven out of the nine that applied were selected. 
Throughout the training and during preparation days teachers acted very 
professionally, were supportive of each other, and showed an excellent team spirit. 
They responded very positively to the "choice" 1ST idea, although it meant much more 
work for them than just teaching the 1ST Manual. Based on the input they had at the 
PST, they were happy to teach lessons on Romanian culture, such as Romanian 
history, music, media, and traditions. Also, they were eager to implement some of the 
lessons they had been working on as part of the LSP project. They prepared lesson 
plans and worksheets well in advance, over the Christmas period, so that everything 
was ready before we began. During training they were very supportive of the PCVs 
and, as they said, extremely well prepared for class. They are the main factor for the 
success of this 1ST. 

Training procedures: Organizing groups in a "choice" training is difficult. We 
decided to have people sign up just for the first two days, and on the second day , for 
the rest of three days , to give them a chance to see how things are going, and 
.eventually, to change their minds. Sessions started to repeat during the last two days, 
so people could choose more easily according to their interests and based on how the 
first two days went. The idea was to give as much freedom of choice as possible. The 
two questions one usually deals with In assigning groups are how to do balanced 
groups of only five to seven students and how to avoid a mixture of levels in a group. 
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We dealt with the first by repeating sessions that appeared more frequently in the 
Needs Assessment results, and by formatting the sign up sheet with only seven spots 
to one class. For the second question, we organized different level groups for all 
possible sessions, a slow and an faster paced one. The whole process was 
introduced by first signing up those had expressed specific preferences for one 
session or another. Worksheets were distributed at the end of each session. 

Language Proficiency Interviews were scheduled as an optional activity for the last 
training session. Ten PCVs chose to take the interview, which is approximately. 27% 
of the group. 

Materials : Besides the 1ST Manual, lesson plans and handouts, at this 1ST we used 
a lot more video and audio techniques than the years before. We had a video on 
watching TV news, a video on Romanian personalities, and a medical one on 
harassment. Audio tapes were used for Small Business and Social Work LSP lessons, 
and for Romanian music sessions. We also used magazines and newspapers and 
reference materials from Romanian literature. 

• ACHIEVEMENTS 

The 1ST was a very successful training, as it was the result of years of experience and a 
lot of preparation. The idea we focused on was to orient the training towards individual 
needs, taking into account that motivation for learning is increased if what one is 
learning is what one is interested in. We also stressed the idea that for many PCVs, it 
was important to be shown that they remembered much more from PST than they 
realized. Therefore, the major achievement is that: 1ST was geared towards individual 
needs; it provided not only an opportunity for practice, but also to learn new things. 
Another achievement is the amount of language material used in training that led to a 
very positive response on the part of the PCVs . For the first time we had integrated 
sessions with the TEFL APCD (one of the LSP sessions for TEFL ), the PCMO ( the 
session on harassment), ana o variety of cross-cultural sessions . The atmosphere of 
the whole training was excellent and this was due to the work of the Program Assistant 
in ensunng good living conditions for the PCVs, the support received from the Admin 
unit in doing all payments in time (including teachers, for the first time ! ) and the help 
given by the personnel at the training site. Last but not least, the team of teachers 
made everything possible . 

• GENERAL RECOMMENDATIONS 

PCVs reaction to having the 1ST between 2-8 January was very different. They all 
appreciated the opportunity to get together, but TEFL PCVs complained that they had 
no time to prepare for school. The teachers also felt it was difficult to work before 
Christmas and before New Years and PC staff that helped not only worked for two 
consecutive weekends, but also during a holiday-Jan. 2nd. Looking for better times 
for the training should be kept open, since in 1997 training will again go over the 
weekend. St. Sava high school is an excellent training site. The director is very 
supportive of Peace Corps and the whole staff are very helpful. The school has many 
facilities, is very clean, and has an excellent location. Having choices definitely needs 
to be kept as the way to organize the training. The Needs Assessment could be 
shorter and more focused, to get a better return rate. For more effectiveness we 
could have the English translation of the cross-cultural presentation to be given as 
handouts. 
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OVER 

VIEW 



PREPARING TRAINEES TO USE 
TUTORS AND INFORMANTS 



This overview discusses issues to consider in preparing Trainees and Volunteers to work with 
tutors and language informants. 

LANGUAGE It is essential for most Volunteers to use a trained language 

LEARNING AFTER tutor or an informant in order to continue their language 
PST learning after Pre-Service Training. Recognizing this, most 

Peace Corps posts have a system for reimbursing PCVs for 
paying language tutors at their sites. There are three general 
situations that PCVs encounter in the field when they try to 
continue their language learning with a tutor. In a few areas. 
Volunteers can hire skilled, experienced language tutors. 
Alternatively, they may only be able to find teachers who 
have never taught their own language to foreigners, or they 
may be unable to find a teacher at all -just a willing but 
unskilled language informant. 

Trained language tutors may be experienced in teaching their 
language, familiar with a range of teaching techniques or be 
able to supply or recommend instructional materials for the 
Volunteer to use. Typically these tutors have a full-time job 
as a teacher or professor and supplement their regular salary 
by giving individual language lessons to foreigners living in 
the community. If the Language Coordinator knows that 
Trainees will be at sites where they will be able to hire a 
trained language tutor, she needs to ensure that by the end of 
PST, Trainees know how to: 

• select a tutor, through referrals and interviews. 

• assess their own learning needs, not just "follow the book". 

• monitor and evaluate their own learning progress. 

• give feedback and guidance to the tutor in an appropnale 
way so that instruction focuses on high-priority needs and 
teaching techniques fit individual learning styles. 



WORKING WITH 
TRAINED 
LANGUAGE 
TUTORS 




WORKING WITH 

INEXPERIENCED 

TEACHERS 



WORKING WITH 
HOST COUNTRY 
FRIENDS AS 
LANGUAGE 
INFORMANTS 



CRITERIA FOR A 
GOOD TUTOR/ 
LANGUAGE 
INFORMANT 
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More typically, Volunteers do not have access to tutors with 
such a professional background. Often their language tutors 
are teachers in the elementary school or high school who 
have never taught their language before, and may have old- 
fashioned ideas about language teaching and learning. If this 
is likely to be the situation, the Language Coordinator needs 
to ensure that by the end of PST, Trainees know the four points 
listed above and these further areas as well: 

• basic lesson planning 

• amiliarity with text books and other learning materials 

• how the selected book should be used. 

• a range of teaching /study methods 

• trategies for introducing new methods to the tutor 

• ways of compensating for the tutor's lack of knowledge 
about the language, perhaps the use of grammars and other 
reference books. 

In a number of posts. Volunteers use friends in the community 
as language informants. These people are not trained 
teachers and may not even expect payment for their help. In 
order to use an informant effectively. Trainees will need to 
take even further responsibility to direct their own learning. 
The Volunteers working with unskilled informants will need 
most of the skills involved in self-directed language learning. 
They need to plan, monitor, and evaluate their learning as 
PC Vs do in other situations, but they also need to do all the 
lesson planning. In this situation, PCVs may not be able to use 
a text book (if there is one) at all, or they have to learn to use 
it creatively. They may need to learn to use a tape recorder 
to gather language material to study. It is important that 
posts provide Trainees in this situation with reference 
materials and help them learn how to use these materials 
independently. Language ISTs are particularly important for 
PCVs in these challenging situations. 

Volunteers at an 1ST in Suriname identified this list of 
important characteristics of a good tutor/ language informant. 
Knowledge: has English or other language learner knows; is 
a native speaker; knows other languages 
Skills: can give relevant information; can be concise; has 
some teaching skills; knows when to correct and when not to 
Attitudes: willing to follow' PCV’s directions; reliable 
(shows up as arranged); takes teaching seriously; mature, 
sober etc. 

Practical Considerations: gender (same sex usually best); 
age:- old enough to know' the language w’ell, young enough to 
still have teeth; study solo or with other leamer(s)? 




THINGS 

TO THINK 

ABOUT 



COMMON CHALLENGES IN 
TUTORING SITUATIONS 



These case studies were developed by Peace Corps Ethiopia about common "problem situations" 
experienced by Volunteers working with language tutors. You may want to use these as part of a 
PST or 1ST and have Volunteers brainstorm possible solutions. Alternatively, you may just want 
to study them and identify issues that you may need address as you organize training materials 
and activities. 

BOB Bob has just completed PST and he is excited about continuing 

his language study. He settles into his house, meets the 
teachers in his school, decides on a Tutor, and dives into 
language study- all before school officially opens. Once 
school begins, Bob finds himself steeped in lesson planning 
and auxiliary reading so he can do a good job in his new 
assignment. He spends a lot of time reading books given to 
him by Peace Corps to prepare grammar lessons ( not his 
strong suit ) for large multi level classes (no previous 
experience). 

At the end of the day, he is exhausted from his school work, 
meeting and interacting with new people, and from trying to 
cope wtith a whole new life, which has engulfed him. He has 
missed several tutoring appointments, because school 
activities conflict with his more personal ( a.k.a lowe ) 
priorities. The tutor is also busy and has to cancel 
appointments which Bobby has struggled to make time for. 

He is becoming frustrated by the sequence of events and his 
continuing inability to express himself in the local language. 

PETER Peter quickly identifies a tutor. After four lessons, h is 

frustrated by the tutor’s style. Again and again he is drilled 
only in grammar and never gets to practice conversational 
skills, the tutor is the sister of his department head, and the 
department head is excited about his sister s new employment. 
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MARCIA 



JAN 



CINDY 



Marcia is eager to practice her new language, especially at 
school, but the teachers always laugh when she speaks. 

Those who don't laugh love to drill her with phrases she 
doesn't know or comment about her y using unfamiliar words. 
She is quickly becoming discouraged. 

Jan gets to her site and is exhausted after the PST. The last 
thing she wants to do is study the language. After two months 
of using only English to get by, she decides to pick up her 
books and study. The books might as well have been in 
Ancient Greek. Instead of picking up where she had stopped 
in September, she has to re-leam the basics. When she starts 
to practice with her friends, they have no desire to help her, 
since they are used to speaking to her only in English. 

Cindy had completed PST with a moderately good command 
of the language and arrived at her site eager to find a tutor 
and continue her language acquisition. At her work site 
however, she found that all of her fellow faculty members 
only wanted to practice their English with her, including two 
who teach the national language,. Even when she told the 
teachers that they would be paid for tutoring, they were not 
interested, nor were they cooperative about helping her to 
find someone in the community to tutor her. Her enthusiasm 
quickly began to wane. 



SAMPLES 
FROM THE 

FIELD 



USING A TUTOR; 

A PCV S EXPERIENCE 



The following are excerpts from a letter sent by a PCV to the Language Coordinator in Romania 
describing his experiences learning the language after he got to his site. You may want to share 
this information with volunteers as part of a PST or 1ST . Alternatively, you may just want to 
study it and identify common issues that you may need address as you organize vour training 
materials and activities. 



The frequency of tutoring is every day of the week, and sometimes on the 
weekends. We try to spend at least one hour, often they spend more than 
that, but we do not account for it and they know they are not going to be paid 
for the extra. The training itself occurs at the office but sometimes elsewhere. 
The ratio of language training is greatly varied. For example, sometimes it is 
just talking entirely in Romanian. At other times, the discussion is more complex 
regarding grammar or the relationship of words, etc. Then the discussion may 
be mostly in English. One example is a recent discussion I had about words 
that are “false friends". The object is to speak the language, but I lino I cannot 
speak the language if I cannot see the language. What I mean is that I'm a 
visual animal and that is how I take in all information. I cannot build sentences 
if I cannot “see' them in my mind. So I translate articles with the guidance of 
one of my tutors, I write sentences and have the tutors correct them, and we 
talk. Resources used include newspapers articles, magazine articles, and 
trade publication ( for job use ). For reference we use several publications 
including a English-Romanian dictionary, Romanian dictionary, Romanian 
grammar book, and the lessons from the PST. 

These are some of the ideas I shared with the new Trainees about using a 
tutor 

• The acquisition of a language is possible even for a slow language learner, 
provided they attempt to acquire the language on a consistent basis. 

• To begin I recommend that a student has adequate reference materials. 

• Another important tool is a tutor. I have used many tutors. It is important that 
the student keeps trying to find a tutor who suits them. Even if they have to 
try more people, it is OK. 

Provided with a tutor and reference materials, these are some of the techniques 
I tried that worked : 

1 . Watch TV programs in English with Romanian subtitles. Try to read the 
subscripts out loud. If a tutor is present, have them correct pronunciation first. 
Also I ask what some words mean. During this exercise keep your reference 
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materials near to be able to use them. This exercise works on word recognition 
in reading and helps the process of memorization. Seeing is believing. 

2. Listen consistently to a Romanian news program. Try to pick out a certain 
word group, for example, the date. After a while you will start to recognize that 
someone is saying a date, then what the date actually is. Eventually , you will 
start to notice variations. Always listen to weather, or the sports, and listen to 
familiar word patterns. 

3. Have your tutor dictate to you. It may be poems, songs, the newspaper, 
whatever you choose. This exercise uses hearing recognition of contractions 
and commonly used expressions. Often I hear someone saying something 
and I think it is a word, while in reality it is several, like the dative pronoun 
contracted with the past tense of a verb. Afterwards I go over the dictation 
with the tutor, to see where I went wrong. This teaches how to listen, to 
recognize differences, and how to spell. 

4. Memorize some Romanian songs -- the more popular with Romanians, the 
better. This exercise helps with pronunciation because when you do it wrong 
a Romanian will surely correct you. Again, you will learn some g r ammar and 
memorize some words in a meaningful context. 

5. Read children's books out to a Romanian and have them correct your 
pronunciation. 

Language acquisition is about staying in the language that you want to leam. It 
is too easy to stop using the language when the going gets difficult when 
you are constantly surrounded by good English speakers who allow you to 
leave their language. In order to stay in the language I have used the following 
strategies: 

1 . 1 make a deal with the Romanian speaker who wants to leam English that 
they speak English and I will speak in Romanian. We then correct each other 
as we go, thus becoming each other's tutor. 

2. At work, 1 keep track of those who help me with the language and how 
much time they spend. At the end of the month, i have them sign the 
reimbursement form and pay them. Some will refuse to be paid, but afterwards 
many people at work will want to talk to me in Romanian. 

In the end, I would stress the fact that language acquisition is about the 
amount of time you spend in the language, so be creative and try many ways 
to stay in the language. 





PCV GUIDELINES FOR 
TUTORING 



These guidelines were adapted from materials developed for Volunteers in the Czech Republic. 

• You are responsible for finding a tutor, negotiating the price, 
and preparing a plan. The prices per lesson usually vary 

between and an hour. Peace Corps will reimburse you 

for the money spent on authorized tutoring. Payments are 
subject to prior approval by the Language Coordinator and the 
Admin. Officer. 

• Send a plan and your tutoring receipts to the Language 
Coordinator, who will approve them and send them on to the 
APCD Admin. 

• You can plan to spend no more than a year on tutoring. 

• If you want to buy language materials, you have to cover 
that out of the reading materials portion of your living 
allowance. 

Many people end up working with language informants or 
tutors who have not had much experience teaching their 
language to others. As a result, they sometimes have 
difficulty knowing how to best proceed with lessons. The 
following are some suggested general activities that you may 
want to consider using with your tutor. 

1. WHERE TO START • Go over your language materials from the PST, and make a 

list of things you still need to work on. (Write letters in the 
language to your teachers.) 

• Find a tutor. Go over the PST language materials with 
her/him and work on exercises that you haven't done yet. Go 
over all the exercises you think you need to work on. 

• Choose a textbook which you think will suit you the most. 
Go over the annotated list of textbooks and dictionaries that 
you were given during PST; look through the books in the 
Resource Center in the Peace Corps Office (there may be some 
available to check out). 




WHAT 
ACTIVITIES 
TO DO WITH 
YOUR TUTOR 



HOW TO PAY 
YOUR TUTOR 
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WHAT YOU CAN 
STILL COVER 



3. LEARN TO TALK 
ABOUT NEW TOPICS 



4. TRY TO FIGURE 
OUT YOUR LEARNING 
STYLE 



Learn how to say more about things you can already talk 
about: 

• More about your background (w'hat you did before you came 
here, what were your duties), your work here, and about your 
plans for future. 

• Go over all the review exercises after some time and see 
how' much more you can say; have your tutor correct it for you 
and compare it to the one from training. 

Ask for lessons on topics that you need or that interest you: 

• your hobbies, tourism, architecture, books and films — 
describe the plot; specialized topics such as computers, 
marketing , or grammar theory; other things that you hear 
around you 

• Learn, relevant vocabulary, phrases and grammar 

• Review: usage of cases, usage of aspect, usage of different 
phrases 

• Practice: pronunciation, cases, aspect pairs, pronouns, and 
other things that must be memorized. 

• Go over the SILL again and see vvhat new' strategies you can 
try in order to improve your learning. 

• Review your expectations and set new goals for your 
language learning. 

• Read Language Learning Strategies for Peace Corps 
Volunteer s. 



SUGGESTIONS 
FOR WORKING 
WITH YOUR 
LANGUAGE 
TUTOR/ HELPER 



• First and foremost, exercise control over the w f ork you do 
together. Regularly discuss your language learning goals and 
how you want your tutor to help you to achieve these goals. 

• Don’t be afraid to give your tutor regular feedback (e.g. if 
your tutor corrects you every time you make a mistake, and 
this is not what you prefer, let him or her know). 

• Repeat as often as necessary the two points listed just above. 
Get your tutor to acquire these as habits, so that your work 
together can be most beneficial for you! If necessary, give your 
tutor examples of how you want your lessons conducted or of 
activities/exercises you find useful. 

• Remember again that YOU are your best guide to what 
works for you. Don’t do something because someone else says 
it works (for them}. Experiment, by all means, but don't feel 
you must blindly continue doing something if you don't feel it’s 
helping YOU. 

• Don't feel that you must work w'lth your tutor in a "formar 
classroom-type setting. Go out for a walk, have a soda, or 
bring him or her to work. 

• Be sure to review’ regularh things which you have been 
exposed to in the past. Every new lesson does not necessarily 
have to be a time for learning brand new material. 

• Use vour owti notes /language journal to help organize the 
content (and even the form) of your language tutor sessions, 

• Although formal study of grammar may be important to 
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you, don't let this constitute the entire content of your 
language study. 

• Use the language in real communication! 




TUTOR ROLES IN 
THE LANGUAGE 
LEARNING 
PROCESS 



Your tutor can play one (or more) of several important roles in 
the language learning process. Here are some suggestions: 

"A M and M B" contain very similar actions, but have slightly 
different activities depending upon the role you want the 
tutor to take and your preference for learning. Even "C" is 
possible (though not strongly recommended: 

The final stage for all of these is getting out and using the 
language. 



A* 

• OBSERVE 

• PROCESS 

• VERIFY (WITH TUTOR) 
• USE 



1. Learner makes observations on his/her own. 

2. Learner thinks about /analyzes what has been observed; 
notes hypotheses (go to tutor with specific questions about 
what you've seen or heard). 

3. Learner verifies hypotheses with tutor; correct/amend as 
needed. 

4. Learner goes into the community to practice the new 
language. 



B* 

• LEARN (WITH TUTOR) 

• PROCESS 

• PRACTICE 

* USE 

C 

• OBSERVE 

• PROCESS 

• PRACTICE 

• CORRECT (WITH TUTOR) 

* USE 



1. Learner works with a tutor to learn some new material. 

2. Learner studies /reviews new material. 

3. Learner practices the new material, alone/with the tutor. 

4. Learner goes out to use the newly learned material. 

1. Learner makes observations on his/her own. 

2. Learner thinks about /analyzes what has been observed; 
notes hypotheses. 

3. Learner goes out into community to practice using the new 
language (testing hypotheses based on data collected and 
analyzed), and, if someone demonstrates that there is lack of 
understanding. 

4. Learner corrects mistake with the help of a tutor/helper. 

5. Learner goes out and uses the newly mastered material. 



OTHER •During the time between arriving at vour post and choosing 

SUGGESTIONS a formal tutor, take advantage of EVERYONE you meet: 

practice, practice, practice. 

• Don't limit your use of the language to the times you are 
working with your language tutor; speak it whenever you can, 
even if this means greeting people or repeating to yourself 
phrases that you are trying to master. 

• Be sure to take advantage of ail kinds of available 
language input: listen to others as you ride in the bus, Listen to 
the radio, buy and listen to music, watch TV, see movies , read 
the newspaper, read signs, look at billboards, read posters. 

• Don't be unwilling to listen/ read even though you may not 
understand every thing. Listen or read for what you recognize; 
you'll be surprised how much you can "get" from what seems 
like incomprehensible material. 
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